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Our vision is for all children to be safe, happy, and learning. We deliver this vision through clear aims that are 
underpinned by our school commitments. 
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Every child is safe, happy and learning because every adult is caring, happy in their 
work and skilled. 

 
We value:  
                                                   working Together 
                                                           happiness 
                                         achieve without limits 
                                                           fairness and equality 
                                                        kindness 
                                                 safety and security 
 
Our aim is for every child to:  

• feel safe and secure at all times, and to know that the adults in school will help them if they are worried, 

frightened or feel unsafe; 

• be an independent, resilient learner who sees mistakes as an opportunity to learn, is not afraid to try 

and seeks help when they need it; 

• be an excellent communicator: able to listen and understand, speak with clarity and with a broad 

vocabulary; 

• be a reader: finding pleasure in books and reading and with the skills to read fluently and accurately 

and to understand a range of texts; 

• be a writer: writing fluently and with detail for a specific purpose and an understanding of the audience, 

using and applying a range of skills; 

• be a mathematician: solving problems in a range of contexts by applying fluent knowledge and recall 

of number facts; 

• develop the knowledge, skills and understanding of scientists, artists, designers, geographers, 

historians, linguists, musicians and performers; 

• value being physically active and healthy; 

• have the skills required to thrive in a technological age; 

• be self-aware, emotionally intelligent and accepting of others, showing kindness and respect and an 

understanding of differences; 

• acquire the skills and desire to contribute positively to the wider community. 

 
Our commitment is to provide every child with: 

• a school that is well led and managed by a strong team of leaders and governors; 

• school staff who will keep them safe and who know what to do to protect them from harm;  

• a sense of justice and knowledge of right and wrong;  

• high-quality teaching from skilled professionals; 

• teachers and support staff who have opportunities to grow and develop, extending their own expertise 

through training and development; 

• access to specialist services to support additional needs; 

• buildings and grounds that are safe, welcoming, clean and tidy; 

• a learning environment that promotes and supports active learning; 

• challenges that stretch and encourage higher-order thinking, team work and creativity; 

• exciting and stimulating resources that encourage the acquisition and deepening of knowledge, 

understanding and skills across the curriculum; 

• enrichment opportunities, including after-school clubs, exciting trips and visitors to broaden their 

experience of the wider world; 

• a voice – where their views and opinions matter and are listened to; 

• opportunities for their parents and carers to spend time in school and be involved in school activities; 

• the chance to try new things and have a go, developing the resilience that will prove valuable throughout 

life; 

• ambitions and aspirations; 

• a ‘can do’ attitude, and the ‘powers’ for lifelong learning and success. 



Page 3 of 34  

Contents 

 

 Introduction 

 Statement of Intent 

 Legal Framework 

 Responsibilities 

 Definition 

 Forms and Types of Bullying 

 Signs and Symptoms  

 Bullying Prevention 

 Dealing with Reports of Bullying 

 Cyberbullying 

 Supporting Students 

 Involvement of Police 

 Monitoring, Evaluation and Review 

 

 

 

 

 
  



Page 4 of 34  

 
 
Ensuring that our school is a happy and safe environment for all our children is a corner stone of our educational 
beliefs and very important to our children. Whilst we pride ourselves on being a welcoming and friendly school, our 
children have raised bullying as an important issue. The development of the school’s anti-bullying policy involving 
the Thorns Student Council, whole school working party and Governors aims to develop an integrated approach 
to addressing this issue which relates both to how bullying issues are dealt with and how the supportive culture 
and curriculum is used to raise awareness and prevent such occasions occurring. The following policy connects 
directly to the Dudley LA anti-bullying strategy. 

 

 

Statement of Intent 

Thorns Primary School recognises that all forms of bullying, especially if left unaddressed, can have a 
devastating effect on individuals; it can create a barrier to learning and have serious consequences for 
mental wellbeing. 

 
We believe that all children have the right to be educated in a safe, happy, and caring environment, free 

from threat or harm. Vulnerable pupils may be even more susceptible to bullying and we endeavour to 

ensure we are even more mindful of this. 

 

By effectively preventing and tackling bullying our school can help to create a safe, happy, and disciplined 

environment, where pupils are able to learn, flourish and fulfil their potential. 

 

 

Bullying Issues 
 
Bullies are not bad, but the behaviour they exhibit is not acceptable. This understanding is fundamental to 
this guidance. Much research has been carried out in recent years, and in contrast to the simple 
stereotypical image of a bully, the range of data and information shows bullying to be a very complex issue 
indeed. 
 
Defining bullying behaviour 
 
Tatum and Herbert (1990) defined bullying as the “wilful, conscious desire to hurt, threaten or frighten 
someone”  
 
Farrington (1993) an English Criminologist, describes bullying as “repeated oppression, psychological or 
physical of a less powerful person by a more powerful person or group of persons”. 
 
‘Bullying is when someone hurts you or has a go at you and they keep doing it over and over again.’ (Year 
5 pupil Colley Lane Primary School). 
 

Legal Framework 
 

Thorns Primary School is committed to complying with legislation. 

 

This policy has due regard to the following legislation and guidance, including, but not limited to the: 

• DfE guidance ‘Preventing and Tackling Bullying July 2017’ 
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• Keeping Children Safe in Education 2022 

• Sexual Violence and Sexual Harassment between Children in Schools and Colleges guidance 2018 

• Equality Act 

• The Children Act 1989 & 2004  

• Safeguarding Vulnerable groups Act 2006 

• Teaching online safety in school (DfE) 2009 

 

This policy is designed to be used in conjunction with our school policies such as: 

 

• Child Protection and Safeguarding Policy 

• Behaviour Policy 

• Child on Child abuse policy 

• Online Safety Policy 

• SEND Policy 

 

Responsibilities: 

 

• The Head teacher to communicate this policy to the school community, to ensure that disciplinary 

measures are applied fairly, consistently, and reasonably. 

• Parents/carers to support their children and work in partnership with the school. 

• All staff, including: Governors, senior leadership team, teaching and non-teaching staff, to support, 

uphold and implement this policy accordingly. 

• Pupils to abide by this policy 

 

Defining Bullying 

 

Bullying can be conducted in a range of forms including name calling, taunting, mocking, making offensive 

comments, kicking, hitting, taking belongings, producing offensive graffiti, gossiping, excluding individuals 

from groups, up skirting and spreading hurtful and untruthful rumours. 

 

This also includes the same unacceptable behaviours expressed on-line, sometimes referred to as 

cyberbullying. This can include sending offensive, upsetting and inappropriate messages by phone, text, 

instant messenger, through gamin, websites, social media sites and apps, and sending offensive or 

degrading images and /or videos. 

 

Bullying is recognised by the school as being a form of peer-on-peer abuse. It can be emotionally abusive 

and can cause severe and adverse effects on children’s emotional development. 

 

There are many definitions, some are contradictory, but most have a set of common characteristics namely 
that bullying is: 
• deliberately hurtful 
• repeated 
• difficult to counteract by victim 
• different from random acts of aggression 
• can be indirect or direct 
• physical (e.g., hitting or kicking) 
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• verbal (e.g., abuse or name calling) 
• non-verbal (e.g., gestures and looks) 
• psychological (e.g., excluding or threats) 
• electronic/cyber (e.g., e-mail or text messages) 
• is characterised by an imbalance of power between perpetrator and victim 
 
One problem teachers have is the issue of sorting out if the behaviour is bullying or not. Many a lunch hour 
has been spent investigating an incident where a pupil claims to have been bullied, only to see the two 
youngsters involved the best of friends the next day. 
 
The Sheffield Bullying Project (1991) reminds us “But it is not bullying when two children or young people 
have the odd fight or quarrel”. It is therefore important that children and parents, understand exactly what 
bullying is, to ensure when real incidents are reported, it can be dealt with effectively. 

 

Forms and types of bullying covered by this policy 

 

1. Racist bullying 
In racist bullying, a child is targeted for its affinity to a group. Attacking the individual is also 
an attack on the whole group. Racist bullying is therefore likely not only to hurt the intended 
victim, but also their family and friends. McPherson (1999) defined racist bullying as ‘any 
incident which is perceived to be racist by the victim or any other person’. Incidents of racist 
bullying can include: 

• verbal abuse by name-calling, racist jokes, and offensive mimicry 

• physical threats or attacks 

• wearing of provocative badges or insignia 

• bringing racist leaflets, comics, or magazines 

• inciting others to behave in a racist way 

• racist graffiti or other written insults – even against food, music, dress, or customs. 

• refusing to cooperate in work or in play 

 

2. Sexist/gender bullying 
This type of bullying has an impact on both genders. In general, sexist or gender bullying is 
characterised by: 

• abusive name-calling 

• looks and comments about appearances, attractiveness, emerging puberty 

• inappropriate and uninvited touching 

• sexual innuendoes and propositions 

• pornographic material, graffiti with sexual content 

• in its most extreme form, sexual assault, or rape 

• rumour spreading 
 

3. Homophobic, Transphobic and Biphobic:  

This form of bullying involves the targeting of individuals on the basis of their perceived or actual sexuality 

or sexual orientation, including if they do not conform to perceived dominant masculine or feminine gender 

image. 

 
 
4. Bullying related to disabilities or SEN 
Pupils with SEN or disabilities are particularly vulnerable as they may not be able to articulate 
their experiences as well as other children. 
Bullying can be either indirect or direct and is usually about their specific difficulties or 
disability. 
Types of bullying include: 

• taunts 
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• mimicry 

• verbal abuse/name calling 

• refusing to cooperate or work with pupils with SEN/disability 
 
In all respects, it is essential that a schools anti-bullying policy explicitly mentions both 
preventative and reactive strategies to deal with the above. 
 

Manifestations of Bullying 
 

• Physical: Any form of violence (pushing, kicking, hitting, pinching) or threatening violence (taking and 

damaging belongings) 

• Verbal: Name calling (including racial and sexual references), sarcasm, spreading rumours, teasing. 

Using unkind words to hurt another. 

• Emotional: Excluding individuals from games, isolation, humiliation, ridicule, refusing to talk to 

individuals, staring at children, intimidation. 

• Cyber/Online: Bullying through social networking, online gaming, malicious text, prank phone calls, 

photo changing software. 

• Racist: Racial taunts, graffiti, gestures 

• Sexual: Unwanted physical contact including up skirting. 

 

Signs and Symptoms 

 

Signs of bullying can be extremely variable and will very much depend on the individual. It is important 

however, that parents/carers and school staff are aware of the signs and symptoms associated with 

bullying so that they can identify possible problems. The more common signs include: 

 

• Physical: Injuries, damaged clothing/items, general ill health due to stress. 

• Emotional: Mood swings, changes in personality, constant anxiety/nervousness, depression or tearful 

for no apparent reason, lack of confidence, negative self-image. 

• Behavioural: Withdrawn, frequent unexplained absences, poor concentration, disruptive, challenging, 

bullying behaviours. Any behaviours that are out of character. 

 

These signs could be indicators of other problems, but bullying should be considered and investigated 

accordingly. 

 

Ways we Aim to Prevent Bullying: 

 

• Ensure students have access to a broad, balanced and differentiated curriculum, as there are specific 

areas which promote pupil awareness of bullying, 

• Help children to develop social skills and share in a curriculum that allows for cooperative learning, 

discussion, respect for different points of view, that recognises achievements and strengthens self-

esteem.  

• Supervising students at all possible times.  

• Sharing concerns for others and promoting anti-bullying.  

• Working with vulnerable children to identify potential bullying situations and behaviours. 

• Training of staff to identify bullying and support those children who may be being bullied as well as 

those displaying bullying behaviours. 
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• Encourage students to support their peers. 

• Ensure students adhere to the schools Behaviour Policy making it a safe, happy environment to learn. 

 

Dealing with Reported Issues of Bullying 
 

The following steps should be considered and followed accordingly When dealing with incidents of bullying: 

• If bullying is suspected or reported, the incident will be dealt with immediately by the member of staff 

who has been approached. 

• School will provide appropriate support for the person being bullied making sure they are not at risk of 

immediate harm and will involve them in any decision making, as appropriate. 

• All concerned will be interviewed and information recorded regarding the incident. The perspective and 

situation. 

• A clear account of the incident will be recorded and given to the Head teacher/Assistant Head teacher. 

• The DSL/Deputy Safeguarding Leads will be informed of all bullying issues where there is a 

safeguarding concern. 

• The school will speak with and inform other staff members, where appropriate. 

• The school will ensure parents/carers are kept informed about concerned and action taken, as 

appropriate and in line with child protection and confidentiality policies. 

• Sanctions as identified within the school behaviour policy and support will be implemented. 

• If necessary, other agencies may be consulted or involved, such as the Police if a criminal offence has 

been committed, or other local services including Early Help or Children’s Services, if a child is felt to 

be at risk of significant harm. 

• Where bullying of or by pupils takes place off school premises or outside of normal school hours 

(including cyberbullying), the school will ensure the corn is fully investigated. If required, the Head 

teacher/Assistant head teacher /DSL/ Deputy DSL will collaborate with other schools. Appropriate 

action will be taken, including providing support and implementing sanctions in school in accordance 

with this policy and the school behaviour policy. 

• A clear and precise account of bullying incidents will be recorded by school in accordance with existing 

procedures. This will include recording appropriate details regarding decisions and action taken. 

 

Online bullying 
 

When responding to Online bullying we (the school) will: 

• Act as soon as an incident has been reported or identified. 

• Provide appropriate support for the individual who has been bullied online and work with the individual 

who has carried out the bullying to ensure that it does not happen again. 

• Encourage parents/carers to keep any evidence (i.e., screenshots) of the bullying. 

• Take all available steps where possible to identify the person responsible. This may include: 

➢ Look at the usage of school systems. 

➢ Identify and interview all witnesses, where possible. 

➢ Contact service provider and Police if necessary. 

• Work with the individuals and online service providers to prevent the incident reoccurring, spreading 

and assist in the removal of offensive or upsetting material from circulation. 

• Ensure sanctions are applied to the individual responsible for the Online bullying. School will take steps 

to change attitude and behaviours of the bully, as well ensuring access to any additional help they may 

need. 

• Inform the Police if a criminal offence has been committed. 

• Provide information to staff and pupils regarding the steps they can take to protect themselves online. 

This may include: 
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➢ Advising those targeted not to retaliate or reply. 

➢ Provide advice on blocking or removing people from contact lists. 

➢ Helping those involved to think carefully about what private information they may in the public domain.
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Supporting Students 

 

We (the school) will support individuals who have been bullied by: 

• Reassuring the student and providing continuous support. 

• Offering immediate opportunity to discuss the experience with their teacher or a member of staff 

of their choice. 

• Restoring self-esteem and confidence. 

 

Pupils who have displayed bullying behaviour will be helped by: 

• Discussing what happened and establishing how they have not adhered to the schools Behaviour 

Policy. 

• Discovering why and how the student became involved, working with individuals to aid them to 

identify wrongdoing and the need for change. 

• Informing parents/carers to help change the attitude and behaviours of the child. 

 

The following disciplinary steps can be taken: 

• Official warning to cease offending  

• Removing the individual from playtime and lunchtimes. 

• Exclusion from certain areas of the school’s premises. 

• Minor fixed exclusion. 

• Major fixed term exclusion. 

• Permanent exclusion. 

 

Police Involvement 

 

Some types of bullying are illegal and need to be reported to the Police. This includes bullying that 

involves: 

• Violence or assault. 

• Theft. 

• Harassment and intimidation over a sustained period including name calling, threatening 

students, making abusive phone calls, sending abusive emails or text messages (one incident 

wouldn’t usually warrant Police involvement). 

• Anything involving hate crime. 

 

If the Head teacher feels that such an offence has been committed, they should seek assistance from 

the Police. 

 

Monitoring, Evaluating and Reviewing 

 

The school will review this policy periodically and assess its implementation and effectiveness. 

The Policy will be promoted and implemented throughout the school. 
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Annexe 

 

The Department for Education and Skills’ Make the Difference 
 

Bullying Issues 

Bullies are not bad, but the behaviour they exhibit is not acceptable. This understanding is fundamental 

to this guidance. Much research has been carried out in recent years, and in contrast to the simple 

stereotypical image of a bully, the range of data and information shows bullying to be a very complex issue 

indeed. 

 

Bullies and victims 

As well as extensive research carried out into the nature of bullying behaviour, a similar amount of effort 

has been applied to finding out the nature and personality of bullies and their victims. 

 

As mentioned before bullying can be carried out by one person or a group of people. While research shows 

that bullies are often lacking in interpersonal skills, where it involves a group, the ring leaders will need 

good social skills and intelligence and are often charismatic but manipulative young people. 

 

Bullies, most agree, are: 

• uncaring and lacking empathy 

• often aggressive, easily resorting to violence 

• poor in communication and co-operative skills 

• insecure, possibly due to problems at home or at school 

• they also feel a need to gain power and control 

• will lie and be deceitful 

• need to impress and gain attention 

• have poor sense of responsibility 

Victims, on the other hand, are often characterised by the following factors: 

• timid and non-assertive 

• introverted and shy 

• have low self-esteem 

• physically weaker than bully 

• is different in some obvious respect (e.g., SEN, Race) 

• dislike and has difficulty dealing with conflict 

 

Reasons why children bully 

Again, studies show a variety of motives: 

• feeling that they don’t fit in 

• need to be seen as tough 

• think it’s okay to hurt others 

• repeating behaviour shown to them, maybe from home 

• not liking themselves and jealous of another 

• are being bullied themselves 

These are generalistic but recent research in Dudley using the investigative tools in this pack, show that 

92% of boys and 84% of girls indicated that they sometimes ‘want to hurt someone’. Perhaps this is an 

indication that most children are capable of bullying behaviour at some time in their lives. 

 

Statistics on bullying 

The following data is derived from statistics collected by Dudley Health Promoting Schools Service and 

Health Education Unit, Exeter from their ‘Health Related Behaviour Surveys’. 
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Do you ever feel afraid of going to school because of bullying? 

1. 39% of the Year 6 females fear bullying at least sometimes 

2. The females are more fearful than the males, and the older they get the less afraid they 

become 

3. 34% of Year 8 females and 23% of Year 10 females fear bullying sometimes, often, or very 

often 

1. The percentage of pupils that report they are the cause of why others may fear going to 

school ranges from 6% in primary (Year 6 boys) 

2. Slightly more males than females report being bullies 

3. In secondary 2 % Year 8 Boys and Girls said they thought others may fear them 

4. This increases to 5% of Year 10 boys 

 

Have any of the following happened to you in the last month? 

1. Around 6% of primary pupils report that they have been bullied often or every day in one or more of 

the listed ways 

2. Being teased/made fun of or called nasty names are the main causes of unhappiness for many primary 

school and secondary school pupils 

3. In secondary boys are more likely to experience physical bullying 

4. Text bullying accounts for 3% of bullying incident 

 

Where did these unpleasant experiences happen? 

1. Outside and inside during playtime and lunchtime causes problems for up to 60% of 

primary children 

2. Up to 31% of pupils report being bullied at or near home 

3. Up to 23% report being bullied during lesson time 

4. Secondary statistics for Year 8 and Year 10 combined show lesson time as the major incident area 

(19%) with 18% reporting lunchtimes as a problem 

 

Do you think you are being ‘picked on’ or bullied for any of the following reasons? 

1. Around 19% in primary responded to being ‘picked on’ or bullied, most felt it was due to their ‘size or 

weight’ or to the ‘way they looked’ 

2. Similarly in secondary schools 29% of Year 8 girls quote the ‘way you look’ as the major reason for being 

bullied 

 

Local Trend Data 

The School Health Education Unit, Exeter has been carrying out questionnaire-based research on a range 

of mental and physical health issues, for over 20 years. Dudley HPSS have used this survey to inform its 

work for the past 10 years. It was last completed in the Borough in February 2004 and has provided some 

useful data for Years 5, 6, 8 and 10 on bullying and self-esteem. 

 

On initial inspection, the data for these questions seemed similar 2002 which prompted my looking at the 

trends in the past 10 years.  

 

Nationally since 1994 - 

• There is no overall trend in the chart relating to 10–11-year-olds – the data relating to fear of bullying 

remains similar from ’97 to ’04 

• There is a very slight downward trend in the number of pupils reporting being bullied ‘often/every day. 

This is confirmed by the upward trend in the ‘no such unpleasant events’ 

• Being called ‘nasty names’ is the most frequently repeated bullying option affecting up to 17% of pupils 

of this age 

• Males more than females report being ‘kicked or hit’ – and this is a slightly declining trend 
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• The majority of pupils report being bullied ‘often’ or ‘every day’ during ‘free’ time at school 

• ‘The way I look’ is the most reported reason for girls and boys being bullied 

 

Locally since 1997 – 

• There is no overall trend in the chart relating to 10–11-year-olds – the data relating to pupils worrying 

about bullying ‘quite often’ remains similar from ’97 to ’04 

• There is a downward trend in the number of pupils reporting being 

- teased or made fun of 

- being called nasty names 

- being pushed or hit for no reason 

- often or every day 

• There is a slight upward trend in the number of pupils reporting they were bullied because of their race, 

religion, or colour 

• ‘The way I look’ is the most reported reason for both boys and girls being bullied, and the trend for this 

remains similar for boys and is on a downward trend for girls 

 

Although is useful to be aware of national statistics, it is vitally important that you gain a more local 

picture of the issues for your class or school. Session one ‘Starting Points’ will help you with this process. 

 

Effects of bullying 

The short- and long-term effects of bullying are now better understood. Short term effects can be 

related to their time at school, whereas long term effects look at the issues into adulthood. 

 

(i) On the victim 

- stress/panic attack 

- inability to concentrate 

- lack of motivation 

- anxiety about school/walking to school 

- loss of confidence and self-esteem 

- food disorders 

- substance misuse 

- unhappiness/depression 

- nightmares/enuresis 

- isolation 

- self harm/suicide 

- feeling of failure 

- impact on ability to form relationships 

- sleeplessness 

- aggressiveness towards siblings/friends 

- headaches/nausea 

(ii) On school 

- Not viewed as ‘caring’ 

- anxious atmosphere 

- insecurity/an ‘unsafe’ place 

- truancy 

- mistrust in a school’s discipline 

- ‘domino’ effect 

- poor results 

- decline in standards 

- low morale amongst students 

 

Self Esteem and Bullying - What is it? 
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There are many models of self-esteem out there, and like bullying, it is a complex issue. Many people find 

it quite difficult to define self-esteem; this could be due to the variety of theories that have been 

developed over the years, and/or the fact that it is a multifaceted concept. Here are some examples of 

definitions that may help the reader. 

‘Self-esteem is the evaluation we make and maintain with regard to ourselves, expressed by an attitude 

of approval or disapproval and indicating the extent to which the individual believes himself to be capable, 

significant, successful and worthy.’ (Stanley Coopersmith, 1967) 

 

‘Self-esteem is the conviction that we are competent and worthy of living.’ (Nathaniel Branden,1969) 

 

A definition that resonates with most people who hear it is: 

‘Our self-esteem is how positively or negatively we feel about being ourselves. It is the value we place 

upon ourselves as a unique and valuable human “being”, rather than a human “doing”. It depends on how well 

we know ourselves, the extent to which we feel we are accepted, and on our belief that we can exert an 

influence over other people and the world.’ (Morris Rosenberg 1997) 

 

These definitions help us to see that self-esteem is concerned not merely with pupils feeling good about 

themselves or just having positive feelings. Research also tells us that it is not fixed, but can fluctuate 

and is influenced by external factors or events. There are also very strong links with the principles and 

practice of emotional literacy. 

 

As already mentioned, the effects of bullying can lower a young person’s self-esteem; it is also cited as 

one possible factor for why children bully. Consequently, part of this resource outlines investigations for 

identifying self-esteem issues and suggests resources and materials for addressing the issue; it does not 

however, give detailed lesson plans for its development. The investigation in this pack to establish 

children’s own perceptions of their self-esteem has been adopted from the work of Elizabeth Morris, 

whose long standing experience on self-esteem and how to develop, maintain and repair it has led to a 

model consisting of three components: 

• sense of self; 

• sense of personal belonging 

• sense of personal power 

 

Sense of Self 

A sense of self means having a good idea about who you are – for example knowing and being comfortable 

with your likes, dislikes, strengths, vulnerabilities, preferences, temperament, feelings and needs. I 

involves being accepting of these strengths and limitations. It also involves being aware of, able to identify 

and appropriately express emotions. A typical question one might ask to gain an indication of someone’s 

sense of self would be: ‘Are you pleased and proud to be you?’ 

 

Sense of Belonging 

A sense of belonging refers to how aware of and comfortable you are about being in relationships with 

other people. If you are supported by the inner knowledge of the connections you have, even when they 

are not around, you have a sense of belonging. In our society people are usually members of several groups, 

for instance family, school, church, sports team, or a particular group of friends. Knowledge of our 

connections with others enables us to feel well supported and more secure in the world. It also involves 

having good friendship-making skills and an open, tolerant attitude towards other people. A typical 

question asked to assess an individual’s sense of belonging would be ‘Do you know that you are missed when 

you are not around? 

 

Sense of Personal Power 

A sense of personal power means your inner knowledge of your ability to have an impact on the world 

around you. It goes beyond just knowing you are good at certain tasks (which is self-confidence). It is 

more concerned with knowing that you are a person who can learn, cope, and make changes to things you 
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don’t like or want. It involves skills such as assertiveness, self-support, and accurate self-appraisal. A 

question we might ask to gain an idea of someone’s sense of personal power is: ‘Do you believe that you can 

make a difference to the world around you? 

 

 

Emotional Literacy and Social, Emotional and Behavioural Skills 

The principles and practice of Emotional Literacy (EL) already used extensively in Dudley schools and 

settings. This guidance strongly recommends schools and settings adopt an EL approach to help all 

members of the community understand and with bullying behaviour in a positive way. 

 

Emotional Literacy is the practice of: 

- being aware of your emotions 

- understanding them 

- appropriately expressing emotions 

- handling emotional states in ourselves and others 

 

In relation to bullying Emotional Literacy can help bullies and victims: 

- be aware of their emotions, before, during and after an incident 

- understand these feelings and emotions 

- look at ways of expressing their emotions that does not involve ‘bullying’ or ‘victim’ behaviours 

- manage their own and other behaviours and feelings with a range of strategies 

 

The Emotionally Literate approach requires the teaching of knowledge, skills, and attitudes. 

 

Knowledge 

- a feelings vocabulary 

- an understanding of feelings/emotions 

- verbal/non-verbal communication 

- what happens in the brain and body 

- how thoughts, feelings and behaviour are linked 

- emotions are communication 

 

Skills 

- being aware of emotions 

- self management 

- controlling impulses 

- listening 

- empathy 

- reading non-verbal clues 

- resolving conflicts 

- affirmation 

 

Attitudes 

a positive outlook 

- being focussed 

- accepting others 

- tolerating differences 

- being motivated to develop personally 

 

Students with basic tools of Emotional Literacy: 

• can recognise and understand feelings – handle and express them well 

• become less stressed 
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• are better listeners and more empathic? 

• have improved concentration and attention span 

• develop reduced impulsivity 

• form deeper relationships and keep them longer 

• develop problem solving abilities 

• are less violent 

• hold out the hope of high-quality parenting in the future 

(Sharp 2001 Nurturing EL) 

 

Consultation Techniques 

Finding out the nature and extent, and indeed perceptions of bullying in our school is key to a successful 

transition of policy into practice. There are a variety of tools and methods available. 

 

1. Pupils Draw and Write Investigations 

This is a qualitative research method crated by Noreen Wetton, Southampton University. The technique 

can be used with a wide range of ages as it is very flexible and adaptable. Unlike questionnaires, the 

process starts with a blank piece of paper or in some cases, a simple proforma. Questions and/or prompts 

are given by the teacher to guide the children to think about and record, in pictures, symbols or drawings 

answers to the given cues. A few words or brief sentences are also encouraged to help the researcher 

understand the meaning of the pictures. Preparing the children for this task is important. To ensure the 

validity of the data, the pupils should: - 

- be encouraged to work alone and not copy 

- not record their name but indicate whether they are a boy or girl and their age 

- understand that there are no right or wrong answers - it’s what they feel and think 

- have a go at spelling words themselves (or whisper the request to the teacher) 

 

The investigation used in this resource is designed to help the teacher gain an understanding of the 

children’s perceptions of bullying. 

 

Full instructions for the investigation can be found in Appendix (6). 

 

2. Bullying Questionnaires 

Surveys using questionnaires are a quantitative method that will help the researcher establish a baseline 

for assessing needs and issues and are a useful tool for monitoring and evaluating the effectiveness of 

interventions and strategies. A bullying survey needs to establish: 

- What the children and young people understand by bullying 

- Fears and worries about being bullied 

- Whether they have bullied other children or young people 

 

Actual incidents of bullying including: 

▪ Where they happened 

▪ How often 

▪ The types of bullying 

- Strategies used by victim 

- Actions by the school 

 

When planning to carry out the survey, teachers and workers should think carefully about sample size. It 

may be helpful to focus on a class or group of pupils rather than blanket survey the whole school. For 

younger pupils or pupils with additional educational needs a more pictorial method may be appropriate. 

 

In this case, the survey could include: 

- using a map or photos of the school to identify where bullying occurs 
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- using pictures or photos of bullying incidents to establish the types of bullying 

- feelings words with facial cues to find out how they feel about bullying issues 

- symbols and pictures to identify who they told 

 

3. Interviews 

Small group or one to one interview are time consuming, can raise concerns of confidentiality and could 

affect honesty of pupil responses.  

 

Here are some issues to consider: 

 

- Who will do the interview? 

- Where will they take place? 

- Should ground rules be set about disclosing names? 

- Will notes be taken during or after the interview? 

- Will all children be asked the same questions? 

- Who will the information be shared with? 

- Children could feel uncomfortable repeating names they have been called or rumours that have been 

circulated about them 

- They also will need support if it raises uncomfortable or upsetting feelings during the interview 

 

Whatever research techniques or combination of methods is chosen, the resultant data is key to 

successfully identifying a way forward. 
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Whole School/Setting Approach 
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PSHE and Citizenship framework relating to Anti-Bullying 

 

KS1 – Pupils should be taught: 

• to recognise choices they can make, and recognise the difference between right and wrong 

• to agree and follow rules for their group and classroom, and understand how rules help them 

• to recognise how their behaviour affects other people 

• to listen to other people, and play and work co-operatively 

• to identify and respect the differences and similarities between people 

• that there are different types of teasing and bullying, that bullying is wrong, and how to get help to deal 

with bullying 

 

KS2 – Pupils should be taught: 

• that their actions affect themselves and others, to care about other people's feelings and to try to see 

things from their points of view 

• to think about the lives of people living in other places and times, and people with different values and 

customs 

• to realise the nature and consequences of racism, teasing, bullying and aggressive behaviours, and how 

to respond to them and ask for help 

• to recognise and challenge stereotypes. That differences and similarities between people arise from a 

number of factors including cultural, ethnic, racial, and religious diversity, gender, and disability 

• to realise the consequences of anti-social and aggressive behaviours, such as bullying and racism, on 

individuals and communities 

• that there are different kinds of responsibilities, rights, and duties at home, at school and in the 

community, and that these can sometimes conflict with each other 

 

Bullying – whole school/setting strategies for prevention 

There are two components to effective anti-bullying practice – preventing incidents and responding to 

them. 

 

The most effective policy will have a strong emphasis on prevention. 

 

Curriculum approaches are dealt with in depth in the next section. Here are some suggested whole school 

approaches identified in DfES pack ‘Don’t Suffer in Silence’. 

 

• Circle time 

• Peer support programmes 

- Playground Pals 

- Peer Mediation 
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- Peer Mentoring 

- Buddy Systems 

• Suggestion boxes 

• Assertiveness training 

• Assemblies 

• Training lunchtime supervisors 

• Lunch and break time policies 

• Emotional Literacy 

• School councils 

 

Bullying and the Curriculum 

 

A planned curriculum approach through PSHE and Citizenship as well as other subjects will be used to 

tackle a range of issues associated with bullying. It will help to equip pupils of all ages with the knowledge, 

skills and understanding to enable them to manage their relationships with their peers and understand and 

deal with bullying behaviour in members and others – appropriately. 

 

There are a range of bodies and materials for classroom activities available; a list of which appears in 

Appendix (12). 

 

Extensive materials are also available in the primary S.E.A.L and the forthcoming Secondary behaviour 

and Attendance S.E. B’s pack. 

 

An audit of key curriculum areas is also available in Appendix (3b). 

 

The following mind map outlines those key areas: 
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Bullying – positive strategies to deal with bullying behaviour 

 

• Quality Circles 

• Assertiveness Training 

• Peer Mediation 

• Support group approach 

• Circle of friends 

• Bully Line / Bully text line / Bully box - Setting up a dedicated phone line or text line that is run by 

trained pupils or mentors allows bullied pupils to access advice and a sympathetic ear. The system could 

link into other support mechanisms in school 

• Buddies 

 

Quality Circles 

 

Quality Circles develop skills of problem solving. It can be used for issues related to bullying, there are 

five steps: 

• identify and prioritise problems 

• analyse each problem – establish its extent and find possible causes 

• develop a solution and an action plan- perhaps trying a small pilot run to see if it works in practice 

• present the solution to ‘management’ 

• evaluate the solution, implementing it if possible – if not, ‘management’ must explain reasons, so the QC 

can reconsider or move to another area of concern. Training for staff and pupils required. 

 

Assertiveness training 

 

In a safe, supportive environment, bullied children and young people talk about their experiences and learn 

and practise effective assertive responses. They avoid either any use of threats or trying to manipulate 

or intimidate and keep responses honest and transparent. They feel more secure and in control, with less 

anger and despair. This requires a trained member of staff or worker. 

 

Circle of Friends 

 

Sometimes known as ‘Circles of Support’, they build relationships around a vulnerable pupil. The method 

must first be explained to that pupil and the parents, whose agreement and support are essential. Circle 

of Friends aims to: 

 

• improve the level of acceptance and inclusion of the pupil 

• help the pupil make friends inside or outside the Circle 

• increase insight into the pupil’s feelings and behaviour 
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The class meet with a trained member of staff who explains it is unusual to talk in this way about a pupil 

who is not present but making clear that the pupil has agreed to the discussion. The class then: 

 

• describe the pupil – only positive things may be said 

• list things about the pupil that they find difficult 

• discuss how they would feel and behave if they were isolated or socially excluded 

• consider how they might help – pupils typically produce two clear solutions: offering friendship and 

finding ways to keep the pupil on track 

• identify what might stop the pupil changing 

• volunteer to form the pupil’s Circle of Friends (between six and eight pupils) Soon afterwards, the initial 

Circle of Friends meeting takes place including the focus pupil. Ground rules are negotiated and aims 

clarified about helping them to make friends and change any negative behaviour. In turn, circle members 

explain why they volunteered. 

 

Buddies 

 

Buddies involve assigning selected pupil volunteers to ‘be with’ or ‘befriend’ peers whom teachers have 

referred. 

 

Befrienders: 

 

• need friendly personal qualities 

• give support with emotional and social problems – newness to a school, difficulty making friends, upset 

at separation or loss, being bullied, or socially excluded 

• may share a common difficulty – for example bereavement – perhaps setting up a support group 

• Buddies need training in active listening, assertiveness, and leadership 

 

The Support Group Approach 

 

A support group is formed for the bullied pupil made up of those involved in the bullying, and bystanders. 

Responsibility for change lies with the participants in the bullying. The first aim is to get the bully to 

identify with the victim, and the second to help resolve the problem. There are several steps: 

 

• the group’s facilitator chats with the victim and a support group of around 6-8 pupils is set up. As well 

as pupils involved in the bullying, friends of the victim can take part 

• with the victim’s agreement, their own feelings are communicated to the group. The facilitator makes 

clear that the purpose is to take joint responsibility and find a solution 

• Suggestions on how to help are sought, but the key aim is a joint commitment to act 

• each group member is interviewed individually a week later to review progress and report back on their 

contribution to resolving the problem. The bullied pupil is also interviewed 

 

Mediation 

 

In a structured way, a neutral person helps voluntary participants resolve their dispute. The aims are to: 

 

• enable victim and bully to identify problems and solutions, defusing tension between peers 

• ensure that all involved come away with a sense that the outcome is fair to both sides Trained peer 

mediators can solve problems between pupils. The usual process is: 

• define the problem 

• identify key issues 

• brainstorm possible options 

• negotiate a plan 
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• follow-up 

 

Responses are generally positive, resulting in a substantial fall in aggressive behaviour – as the school 

climate and pupils’ relationships improve. Young people need extensive training. The scheme is more suited 

to secondary aged children. 

 

Involving Parents 

 

The majority of parents support anti-bullying measures and are keen to participate. Consultation is 

important, helping to create an ethos in which positive behaviour is encouraged, and bullying behaviour is 

considered unacceptable. Useful approaches include: 

 

• regular consultation and communication 

• providing information about the nature and effects of bullying [2], by means of posters displayed in the 

school and information presenting the findings of surveys, and leaflets 

• Putting drama or other activity to which parents are invited – an existing play such as Cinderella (FIZZOG 

Theatre), or one based on the pupils’ own experiences (developed from role-play in drama classes), or 

survey examples 

 

Parents reporting bullying 

 

Parents may contact schools, often in some distress, to report that their child has been bullied. Their 

concerns must be taken seriously. 

 

The first point of contact for parents is likely to be the Head Teacher. It is important that all staff know 

the school policy and when to refer parents to someone senior (preferably someone with specific 

responsibility for the anti-bullying policy). Good practice includes: 

 

• Recognising and acknowledging that the parent may be angry or upset 

• Keeping an open mind – bullying can be difficult to detect, so a lack of staff awareness does not mean no 

bullying occurs 

• Making clear that the school does care and that something will be done 

• Stating clearly what will be done immediately, tomorrow and in future 

• Explaining the school policy, making sure procedures are followed 

• Arranging follow up call or visit 

 

Many of the same points apply when the school has to tell the parents that their child is involved in 

bullying. Parents are more likely to accept a calm approach, following the agreed guidelines of an anti-

bullying policy they are familiar with. 

 

Ofsted 

Useful guidance for inspectors about what constitutes good practice can be found on page 7 of the Ofsted 

report Bullying: effective action in secondary schools (HMI 465, 2002), and this applies equally to other 

settings in which there are younger pupils. Inspectors should take into account these features of good 

practice (listed below) when reaching a judgement about the effectiveness of the school in dealing with 

bullying. 

 

• a strong ethos in the school which promotes tolerance and respect, including respect for difference and 

diversity 

• positive leadership from senior staff and governors on how bullying is to be dealt with within the overall 

policy on attitudes and behaviour 

• a clear policy statement about bullying which has input from staff, governors, parents, and pupils and 

which includes examples of how instances of bullying will be handled 
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• a planned approach in curriculum and tutorial programmes to the issue of bullying in a context which 

promotes self-esteem and confident relationships 

• regular training for all staff to raise and maintain awareness, to alert them to indicators which may 

suggest bullying, and to equip them with ways of responding to it 

• periodic consultation of pupils to find out what bullying occurs, when, where and by whom 

• confidential and varied means for alerting the school to current instances of bullying 

• efficient patrolling by staff and prefects of the school site, especially toilets, lunch queues and secluded 

areas, and their presence at the school gates at the beginning and end of the day 

• safe play areas or quiet rooms for younger pupils or those who feel threatened at break times 

• ways of breaking down age-group stratification, for example through ‘buddy’ systems, mixed-age tutor 

groups, and out-of-school clubs run by older pupils for younger ones. 

• independent listeners, including older pupils and adults other than school staff, to whom victims of 

bullying may turn 

• the involvement of pupils in procedures dealing with instances of bullying through ‘circles of friends’, 

peer mediation and other schemes 

• prompt and thorough investigation of reported incidents, including contact with parents of victims and 

bullies in order to agree, if possible, a course of action 

• provision for follow-up with victims of bullying and the bullies themselves 
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BULLYING QUESTIONNAIRE 
 

PART A 

 

Complete the following questions and statements with sentences. 

 

A1. Describe what you think bullying behaviour is? 

 

A2. A bully is a person who…. 

 

A3. In school, write where you think bullying happens? 
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A4. When you were last bullied or picked on, what did you do? 

 

A5. How could the school help people being bullied? 

 

 

BULLYING QUESTIONNAIRE 
 

PART B 

 

I am a Boy  Girl  Year  

 

In the past month, in school have you…   
B(i) 
 

 once 
a few 
times often 

1. worried about being bullied?       

2. been called names by another child?       

3. had your belongings taken or broken?       

4. been threatened?       

5. been hit or kicked for no reason?       

6. received a nasty email or text?       

7. been forced to give money?       

8. been stopped from joining in a game?       

9. had nasty rumours spread about you?       

been laughed at?       

10. been deliberately tripped up or 

pushed?       

11. been made to do something you did 

not want to?    

    

Do you think you have been bullied because…?   

B(ii)    

 once 
a few 
times often 

12. of the way you look?          
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13. of your race or colour?       

14. of a disability?       

15. you are clever?       

16. you struggle with your schoolwork?       

    

B(iii)    

    

17. have you ever bullied anyone?       

18. have other pupils called you a bully?       

19. have grownups called you a bully?       
 

    
 

 

 

 

 

 

Draw and write investigation 
 

Perceptions of Bullying 

 

Fold an A4 sheet in half and label Box A, Box B or use the proforma. 

 

 

 

A 

 
1. Draw a picture of a bully 

Around the outside write what a bully does 

In a speech bubble write what a bully might say 

In a Mute bubble write what a bully might feel 

 

2. In red, circle the things that have been done to you 

In green, circle the things that you have done to others 
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They sometimes feel 
powerless and lonely. 

Don’t like what they do 
really, a lot of the times 
they don’t really want to 

do it. 

A bully – it could be a boy, girl. 
Young, old, anyone or even me. 

A bully isn’t a person; it’s something 
they do. 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

Before and After ‘Draw and Write’ Example 
Appendix 2 

 

 

      Push. 

         Send nasty texts etc. 

         (From bullies aren’t bad) 

 

 

 

 

B 

 

1. Draw the face of a person being bullied 

 

In a speech bubble, write what a victim might say 

In a Think bubble, write what a victim might feel 

Around the outside, write what a victim could do. 

 

You’re fat. 
You’re useless. 
Ha ha you look 

stupid. 
You’re not right. 
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I’m not listening 
to what you say 
because it’s not 

true 

Sad at first, then they 
think it through and 

feel happy again. 

This person is being bullied but starts off 
sad, then tell the person bullying how 
they feel which makes the bully stop. 

They then are smiling. 

 

 

 

 

 
 
 
 
 
 

 
 
 
 
 

 

 

  

 

 

 

 

BULLYING INCIDENTS IN SCHOOLS AND SETTINGS 

 

 

DCS ANNUAL FORM 

 

 

 

To be completed by member of staff responsible for anti-bullying policy and monitoring bullying 

incidents. 

 

CONFIDENTIAL 

 

1. School/ Setting Name _______________________________________________ 

 

2. Staff responsible for anti-bullying policy and monitoring incidents 

_______________________________________________ 

 

3. Nil returns: 

No bullying incidents reported during period of ……………. to ………. 
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4. Number of bullying incidents by type 

 

Name calling   Ridicule/Humiliation   

Persistent teasing/sarcastic remarks   Demanding money/valuables   

Threats   Hiding/removing possessions   

Spreading rumours   
Unpleasant/hurtful gestures or 
looks   

Pushing   Spoilt work   

Hitting/kicking   Unwanted physical contact   

Use of weapon   Unpleasant/hurtful email/texts   

Exclusion/not speaking   Provocative/sexist taunts   

Other (please state): 
 
 
  

 

5. Number of bullying incidents by location 

 

Classroom (lesson time   

Classroom (out of lesson time)   

Playground   

Out of School   

On School bus   

Dinner hall   

Toilets   

Other (Please state): 
 
 
    

 

 

6. Number of bullying incidents by age 

 

  0 to 5 5 to 7 7 to 11 11 to 14 14 to 16 

Alleged perpetrators           

Victims           

 

 

7. Number of bullying incidents reported to DCS as racial incidents 

Please state number:  

 

 

8. Support form Victims 

Please state numbers who gave received structured support through: 

 

Staff request for vigilance   Problem solving session   

‘Safe area’ arranged   Counselling – professional   

Parents informed    ‘No blame’ support group   
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Peer Group support (e.g., Circle of 

friends)   
Conflict resolution skills 

  

Bullying counselling   Peer mediation   

Assertiveness training    Boosting self-esteem   

 

 

9. Support for perpetrator 

 

Staff request for vigilance   Problem solving session   

‘Safe area’ arranged   Counselling – professional   

Parents informed    ‘No blame’ support group   

Peer Group support (e.g., Circle of 

friends)   
Conflict resolution skills 

  

Bullying counselling   Peer mediation   

Anger Management    Boosting self-esteem   

 

 

10. Sanctions implemented 

 

School based sanction   Permanent exclusion   

Fixed term exclusion       

Other 

      

 

 

Signed: 

Head Teacher 

 

 

 

 

 

 

 

 

 

The Anti-bullying Alliance and DfES Campaign 
 

Anti-Bullying Alliance (ABA) 

 

The Anti-Bullying Alliance is an independent body, made up of over 50 organisations, involved with the 

development of anti-bullying policies and practice in order to support the learning, development and emotional 

well-being of children and young people. All member organisations work together to reduce bullying and create 

safer environments for children and young people, free from bullying, violence, and aggression. The Anti-Bullying 

Alliance is based at the National Children’s Bureau, 8 Wakley Street, London EC1V 7QE. Telephone: 0207 843 

6315. Email: aba@nch.org.uk. Website: www.ncb.org.uk/aba 

 

ABA members include: 

- Action for Inclusion – wwwbgfl.org/services/inclus 

- ATL – www.atl.org.uk 

- Beat Bullying – www.beatbullying.org 
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- Brighton and Hove LEA Anti-Bullying Project – www.coastkid.org 

- ChildLine – www.childline.org.uk 

- Children’s Legal Centre – www.childrensleagalcentre.com 

- Commission for Racial Equality – www.cre.gov.uk 

- ContinYou – www.continyou.org.uk 

- Coram Family – www.coram.org.uk 

- Council for Disabled Children – www.ncb.org.uk/cdc 

- County Durham Education – www.durham.org.uk/abs 

- EACH – www.eachaction.org.uk 

- Educational Consulting – www.educationalconsulting.co.uk 

- Fpa – www.fpa.org.uk 

- FSU – www.fsu.org.uk 

- Goldsmiths College – www.goldsmiths.ac.uk/departments/psychology/research 

Jenny Mosley Consultancies – www.circle-time.co.uk 

- Kidscape – www.kidscape.org.uk 

- Leicestershire Educational Psychology Service – www.beyondbullying.com 

- Life Education Centres – www.lifeeducation.org.uk 

- Lucky Duck Ltd – www.luckyduck.co.uk 

- Miss Dorothy.com – www.missdorothy.com 

- NASUWT – www.teachersunion.org.uk 

- National Association of Head Teachers – www.naht.org.uk 

- National Association of Social Workers in Education 

- National Children’s Bureau – www.ncb.org.uk 

- National Health Education Group – www.nheg.org.uk 

- National Healthy School Standard – www.wiredforhealth.gov.uk 

- NCH – www.nch.org.uk 

- Nottinghamshire Police 

- NSCOPSE – www.nscopse.org.uk 

- NSPCC – www.nspcc.org.uk 

- Overton Grange School – www.overtongrange.sutton.sch.uk 

- Parentline Plus – www.parentlineplus.org.uk 

- Safer Custody Group – www.hmprisonservice.gov.uk 

- Save the Children – www.savethechildren.org.uk 

- SCOPE – wwww.scope.org.uk 

- Secondary heads Association – www.sha.org.uk 

- Stonewall – www.stonewall.org.uk 

- The Children’s Society – www.childrenssociety.org.uk 

- UK Observatory for the Promotion of Non-Violence – www.ukobservatory.com 

- Young Minds – www.youngminds.org.uk 

- Young TransNet – www.youngtransnet.org.uk 

- Young Voice – www.young-voice.org 

- Youth Justice Board for England and Wales – www.youth-justice-board.gov.uk 

- YWCA of Great Britain – www.ywca.org.uk 

 

Further help and information 

ChildLine is the UK’s free national helpline for children and young people in trouble or danger who can call free 

24 hours a day on Telephone 0800 1111. 

Anti-Bullying Campaign 185 Tower Bridge Road, London, SE1 7UF, Tel 020 7378 1446, Fax 0207 378 8374, 

Parents Pack available by sending A4 SAE with two first-class stamps plus cheque /PO for £2.50 payable to 

Anti-Bullying Campaign. 

Scottish Anti-Bullying Network at Moray House Institute of Education, University of Edinburgh, Holyrood 

Road, Edinburgh EH8 8AQ, Tel/Fax 0131 651 6100, email abn@mhie.ac.uk 

http://www.goldsmiths.ac.uk/departments/psychology/research
http://www.hmprisonservice.gov.uk/
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National Child Protection Helpline (NSPCC) Freephone 0800 800 500, A 24-hour helpline for anyone concerned 

about a child at risk of abuse (including bullying), including children themselves. 

Advisory Centre for Education (ACE) 1B Aberdeen Studios, 22 Highbury Grove, London N5 2EA, Helpline 0808 

800 5793 (2-5pm Monday – Friday). Advice line for parents, teachers, and governors. Tackling Bullying is a 

booklet for parents, available price £1.50 plus SAE. 

For legal advice on the bullying of children see The Children’s Legal Centre, University of Essex, Wivenhoe 

Park, Colchester, Essex CO4 3SQ, Tel 01206 873820 (open Monday to Friday 10:00 – 12:30 and 14:00 – 16:30), 

email clc@essex.ac.uk, The CLC publishes Bullying: A Guide to the law (2nd Edition), 12 pages, £4.95 (or £2.50 to 

children and young people). 

Parentline Plus Endway House, The Endway, Benfleet, Essex SS7 2AN. Tel: 0808 800 2222. Helpline for parents 

and carers of children. Listening, information and counselling. Issues covered; school bullying, abuse, hard to 

handle behaviour, racism, Referrals to local Parentline groups. 

Parents’ Information Service 101-108 Clerkenwell Road, London EC1M 5SA Lo call 0345 626 376 (Mon & Fri 

10am-1pm, Tue-Thur 2-5pm). Run by Young Minds. Telephone service for parents, carers and professionals 

concerned about the emotional welfare of a young person. Offers information and advice and can refer to local 

sources of help. If you’re a stressed-out teacher (e.g., dealing with bullying at school) you can call Teacher 

Support Line on 08000 562 561 (formerly Teacherline) line is a 24-hour counselling helpline set up in October 

1999 for stressed teachers in England and Wales and is run by the charity Teacher Support Network (Formerly 

Teachers Benefit Fund). 

 

Lucky /duck Publishing 34 Wellington Park, Clifton, Bristol BS8 2UW. Tel/Fax 0117 973 2881. Information, 

leaflets, videos, and books on managing behaviour in schools, and training. Emphasis on preventing and reacting to 

bullying, including the ‘no blame’ approach. For a leaflet of material available send your name and address to 

luckyduck@dial.pipex.com 

 

Useful Websites 

DfES: Don’t Suffer in Silence http://www.dfes.gov.uk/bullying/ 

Bullying hurts and you don't have to endure it. If you are on the receiving end of bullying, there are many things 

that can be done to make your life easier. This web site is intended to show pupils, their families, and teachers 

how to tackle a problem that has gone on for far too long. 

Bullying http://www.bullying.org 

To eliminate bullying in our society by supporting individuals and organisations to take positive actions and 

through the sharing of resources, and to guide and champion them in creating nonviolent solutions to the problem. 

Bullying online http://www.bullying.co.uk 

Help and advice for parents & children who are tackling bullying. We explain, step by step, how to tackle what 

happens if you take legal action. 

Pupiline http://www.pupiline.net 

Pupiline’s purpose is to offer a place for young people to get peer support, and information from other young 

people and issues that matter to them and are important to them. 

Bullying at School Information http://www.scre.ac.uk/bully 

SCRE's involvement in issues of bullying stem from research conducted in the 1990s into bullying in schools and 

the effectiveness of various approaches to its prevention. Details of this research are available in the two 

Spotlight briefing papers. 

BBC Schools – Bullying http://www.bbc.co.uk/schools/bullying 

Information and resources to help combat bullying, with details on how bullies are using mobile phones. 

Child Line http://www.childline.org.uk/Bullying.asp 

ChildLine is the free telephone helpline for children and young people. You can ring any time of day, any day of 

the year. It's free and it's confidential - that means that no-one else will know about the conversation unless you 

decide to tell them. The call will not show up on the phone bill, although it may if you use a mobile or cable phone. 

Sometimes it's hard to get through because the lines are all busy. But keep trying and you will get through. 

Families against bullying http://pages.hotbof.com/family 

ERIC Clearinghouse, Bulling in Schools 

http://ericcass,uncg.edu/virtuallib/bullying/bullyingbook.html 



Page 34 of 34  

Bullying In Schools http://ericeece.org/pubs/digests/1997/banks97.html 

This ERIC Digest looks at the extent of the bullying problem, characteristics of bullies and their victims, 

consequences and perceptions of bullying, and intervention programs. 

 

Bullying In Schools: resources http://ericeese.org/pubs/reslist/bully01.html 

Resources pulled together by ERIC include articles, books, guides, videos, children’s books, and 

internet sites. ERIC provides a link to a listserv about bullying and victimisation in schools. 


